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Convergence and discrepancies in guiding 
documents of the mandatory supervised practice 
in physiotherapy: an integrative review

Convergência e discrepância em documentos 
norteadores dos estágios supervisionados 
obrigatórios em fisioterapia: uma revisão 
integrativa

Literature Review

RESUMO | INTRODUÇÃO: O estágio supervisionado obrigatório cons-
titui-se em um componente curricular que integra o processo formati-
vo do graduando em Fisioterapia. Todavia, a despeito de sua relevância 
como construto legal e normativo, os documentos oficiais não dão su-
porte suficiente à unificação dos critérios de sua realização, o que pode 
ocasionar a ocorrência de práticas irregulares. OBJETIVO: Identificar 
as discrepâncias e pontos de convergência existentes nos documentos 
oficiais e relatos de pesquisas que norteiam os estágios supervisiona-
dos obrigatórios em Fisioterapia. MÉTODOS: Revisão integrativa da li-
teratura com consulta às bases de dados PubMed, SciELO, Biblioteca 
Virtual em Saúde e Periódicos Capes, e aos documentos oficiais do Con-
selho Federal de Fisioterapia, Conselho Nacional de Saúde, Ministério 
da Educação e Associação Brasileira de Ensino em Fisioterapia. RESUL-
TADOS: Foram analisados 15 artigos publicados entre os anos de 2002 
e 2017 e sete documentos oficiais que abordam os estágios, a práxis 
pedagógica e as normas legais no contexto da Fisioterapia. CONCLU-
SÃO: Existem discrepâncias em relação ao número de estudantes por 
supervisor de estágio e por turno de prática, à identidade do profissio-
nal, sua presença durante o treinamento e intervalo temporal entre a 
teoria e o estágio curricular obrigatório. Já como pontos de convergên-
cia podem ser pontuados o reconhecimento do estágio enquanto uma 
prática curricular obrigatória e didático-pedagógica e o momento em 
que o estudante deverá ser estimulado a desenvolver autonomia e res-
ponsabilidade profissional, interação com a equipe multiprofissional e 
habilidade no manejo dos pacientes.

PALAVRAS-CHAVE: Estágios. Fisioterapia. Leis. Resoluções.

ABSTRACT | INTRODUCTION: The mandatory supervised practice 
is a curricular component that integrates the training process of 
the undergraduate student in Physiotherapy, however, despite its 
relevance as a legal and normative construct, the official documents do 
not provide sufficient support for the unification of the criteria for its 
completion, which can cause irregular practices to occur. OBJECTIVE: 
Identify the discrepancies and points of convergence in existing official 
documents and research reports that guide the mandatory supervised 
internships in Physiotherapy. METHODS: Integrative literature review 
with a consultation to the databases PubMed, SciELO, Virtual Health 
Library, and Capes Periodicals, and to the official documents of 
the Federal Council of Physiotherapy, National Council of Health, 
Ministry of Education, and the Brazilian Association of Teaching in 
Physiotherapy. RESULTS: 15 articles published between 2002 and 
2017 were analyzed, as well as seven official documents that address 
internships, pedagogical praxis, and legal norms in the context of 
Physiotherapy. CONCLUSION: There are discrepancies concerning 
the number of students per internship supervisor and practice shift, 
the professional identity, their presence during training, and the time 
interval between theory and the mandatory curricular internship. As 
points of convergence, the recognition of the internship as a mandatory 
and didactic-pedagogical curricular practice and the moment when the 
student should be encouraged to develop autonomy and professional 
responsibility, interaction with the multidisciplinary team, and ability to 
manage patients can be scored.

KEYWORDS: Nonmedical Internship. Physiotherapy Specialty. Laws. 
Resolutions.
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Introduction 

The mandatory supervised internship is one of the 
main professional activities of the undergraduate 
with monitored educational practices provided for 
in the Pedagogical Course Project (PPC). Understood 
as a curricular component that integrates the 
training process, the internship is developed in the 
work environment aiming at the preparation for the 
productive profession of students who are attending 
regular education in higher education institutions1. 
It is a fundamental curricular component to 
professional training in which students are continually 
challenged, as well as in other stages of the course, to 
articulate theory and practice2-7. It is a laboratory that 
contextualizes, through real situations, at different 
levels of care and complexity and with different 
therapeutic resources, a practice within the world of 
work2-4,7,8, a practice that is subject to the regulatory 
frameworks of each profession. 

In general, the documents that regulate the mandatory 
supervised internships in Physiotherapy, such as 
Law nº 11.788 / 2008, the Resolution of the National 
Health Council, on the National Curricular Guidelines 
of the Physiotherapy Graduation Course (DCN), and 
the Resolutions Federal Council of Physiotherapy 
and Occupational Therapy (COFFITO) are guidelines 
for the organization of internships in Undergraduate 
Physiotherapy Courses. However, when managers, 
here called Course Coordinators, try to follow the 
guidelines postulated by them, they face difficulties 
due to the lack of consensus between them. 

Among the aspects that have been the subject 
of discussions in specific forums in the field of 
Physiotherapy, such as the Brazilian Association of 
Physiotherapy Education8, there are discrepancies 
about the number of students per internship class, the 
identity of the supervisor and their constant presence 
during supervised practice, in addition to the time 
interval between the specific curricular components 
and the mandatory supervised internship. All of these 
normative criteria, therefore, are debated between 
HEIs and health organizations where mandatory 
supervised internships are carried out. Thus, despite 
their relevance as legal and normative constructs, 

official documents, as they do not present consensus, 
end up contributing to the occurrence of irregular 
practices. The emergence of the existing weaknesses 
between the referred documents justifies the 
deepening of the debate and the identification of 
the existing dissonances. Thus, the objective of this 
study was to identify the conflicts existing in official 
documents and research reports that guide the 
mandatory supervised internships in Physiotherapy, 
pointing out points of convergence and discrepancy 
between them. 

Material and methods 

This is an integrative literature review study carried 
out based on the analysis of scientific articles 
published in indexed journals and documents that 
provide for the supervised internship. The following 
steps were adopted for the constitution of the 
integrative literature review: definition of the research 
question, inclusion and exclusion criteria, selection 
of productions in the main databases according 
to the eligibility criteria, choice of relevant articles, 
organization and thematic classification, considering 
the characteristics in common, critical analysis of 
the findings, identifying differences and absence of 
consensus, interpretation and exposure of the results 
with pertinent reflections. 

The search took place from February to December 
2019 at the Scientific Electronic Electronic Library 
Online (SciELO) portals / databases, Virtual Health 
Library (VHL), Online Medical Literature Analysis 
and Retrieval System (MEDLINE / PUBMED), portal 
Capes Periodicals (Coordination for the Improvement 
of Higher Education Personnel), at the electronic 
addresses of the Federal Council of Physiotherapy 
(COFFITO), the National Health Council (CNS), as 
well as the websites of the Ministry of Education 
(e-MEC) and the Association Brazilian Teaching of 
Physiotherapy (ABENFISIO). Additional searches 
were carried out on the reference lists of the studies 
analyzed. The following descriptors were used: 
Internship, Physiotherapy, Laws and Resolution, 
contained in the Health Sciences (DeCS) and Medical 
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Subject Headings (MeSH) databases in Portuguese 
and English, using the Boolean operators “AND” (E) 
and “OR” (OR). Observational articles, dissertations 
or theses that addressed the mandatory supervised 
internships in Physiotherapy, that were available in 
full in Portuguese, English or Spanish and published 
between 2002 and 2017, were adopted as inclusion 
criteria; official documents from federal institutions 
were not delimited. Annals, editorials, reviews and 
comments were excluded. 

The search resulted in 189 documents and, among 
these, seven official documents from COFFITO, CNE, 
e-MEC and ABENFISIO. After reading the titles and 
abstracts, a complete reading of the documents 
was carried out by two independent authors and 
in the event of disagreement between them, a 
third researcher was accessed to issue a decision. 
Subsequently, 33 articles were read in full and 18 
were excluded because they were reports of opinion 
or case(s). 

Result 

Six articles were found in the SciELO database, 47 in 
the Virtual Health Library (VHL), 28 in the MEDLINE / 
PUBMED database, 95 in the Capes Periodicals and 
four documents on the official websites of COFFITO, 
one from CNS, one from ABENFISIO and one from 

MEC. After excluding repeated papers and applying 
the eligibility criteria, 15 scientific articles and 
seven laws and resolutions were selected. Figure 1 
represents the selection process for research reports. 

Among the fifteen selected articles, seven were 
published in English and the others in Portuguese. 
After the analysis, it was found that six (06) addressed 
the number of students per supervisor, five (05) the 
identity of the supervisor, four (04) the presence of 
the supervisor in supervised practice and seven (07) 
the interval between the components theoretical and 
practical curricula in the academic curriculum. 

Among the official documents, the following were 
included: a) the Internship Law 11,788 / 081, b) Law 
No. 4 of the CNE / CES9, c) the CNS Resolution, No. 
55910, which institutes the DCN of the Physiotherapy 
Undergraduate Course, d) COFFITO Resolution, No. 
43111, which provides for the academic exercise 
of mandatory internship in Physiotherapy, of 
September 2013; e) Resolution COFFITO, No. 44412, 
which provides for Physiotherapeutic Assistance 
Parameters in the various modalities provided by 
the physiotherapist, f) COFFITO Resolution, No. 13913, 
which provides for the attributions of the Exercise of 
Technical Responsibility in the fields of Physiotherapy, 
finally, g) COFFITO Resolution No. 15314, which 
changes the ratio of 1 tutor to a maximum contingent 
of 6 students, different from what was contained in 
Resolution COFFITO 139/92. 

http://dx.doi.org/10.17267/2238-2704rpf.v11i1.3388
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Regarding the number of students per supervisor, official documents were found that present discrepancies 
between them. Resolution 431 of COFFITO11, in its third article, defines that, for the mandatory curricular 
internship, the relation of one (01) supervising physiotherapist professor hired by IES for up to six (06) interns 
must be respected, in order to guide them and supervise them simultaneously in all performance scenarios, 
and of a maximum of three (03) trainees per supervising physical therapist teacher in the community (home), 
Intensive Care Units, Semi-Intensive Care and Burns Treatment Center. Such recommendations are contrary to 
what is determined by Law 11,788/081, which recommends up to 10 trainees per supervisor. It is noteworthy that 
the presence of trainees in Physiotherapy services, at any level of health care, does not change the assistance 
parameters of professionals working in the referred services, following COFFITO Resolution 43111, article 8, 
chapter II, which defines the number of patients by a physiotherapist, which should not be changed due to the 
presence of interns in the services. Such aspects are corroborated by Resolution COFFITO nº 44412, which states 
that, in the different sectors of services, the number of patients per physiotherapist will depend on the place 
where he is allocated. 

Figure 1. Flowchart of article selection

Source: Own elaboration. 
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Table 1. Descriptive analysis of the selected research reports (to be continued)
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Table 1. Descriptive analysis of the selected research reports (conclusion)
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Regarding the supervisor's identity, there is a wide 
agreement between the documents regarding 
the requirement that the practices be performed 
by physical therapists8,10,11,29, regardless of the 
student's training stage and whether the internship is 
mandatory or not, but there is no consensus regarding 
their connection with the HEIs that offer internships 
since Law 11.7881 allows the professional hired by 
the health institution, not necessarily the professor 
at the HEI, to act as an internship supervisor. In 
contrast, Resolution COFITTO 431, reiterated by the 
recommendations of ABENFISIO, defines that the 
mandatory curricular internship must have direct 
supervision by a physical therapist professor linked 
to the course and duly hired by the HEI. 

Supervision during internship activities is 
mandatory8,10,11,29, but the distance from the supervisor 
also has a didactic role in granting independence 
and autonomy to students about to start their 
professional activities. However, the teacher will need 
to continually assess which students will be able to 
act with more distant supervision and which will need 
closer monitoring to avoid iatrogenesis, since HEIs 
must protect both patients and students15. Other 
forms of supervision have emerged and options for 
distance training supervised by professionals with 
different backgrounds or by more advanced students 
in the Physiotherapy course are already a reality in 
Australia. 

As for the time interval between the offer of specific 
subjects and the offer of the mandatory supervised 
internship, it was observed that there is a gap between 
the offer of basic, specific, and mandatory subjects, 
respecting the student's maturity, as suggested by 
the DCN of Physiotherapy art. 13, items I and II, and 
also the ABENFISIO resolutions of 2012, although, for 
students, the distance is greater than it should be or 
what they want for their training. 

Discussion 

Research documents and reports on supervised 
mandatory internships allow the identification of 
different concepts that are used in accordance with 
the interests of HEI managers, and which may be 
more or less compromised with the laws of the market 
or education. In some aspects, the references favor 
dubious interpretations, facilitating the adoption of 
more simplified models, that is, those that involve 
a larger number of students per supervisor, remote 
supervision or eventual supervision. Pereira and 
Alves16 highlighted that there are several theoretical 
concepts attributed to the internship, which is also 
a discipline full of bureaucracy, and that does not 
always bring students closer to their clinical practice. 
This reality is accentuated in distance learning (EAD), 
and due to the lack of transparency of its organization, 
this curricular component may have little relevance, 
that is, be little valued by HEIs. 

The internship should provide future professionals 
with an understanding of the complexity of 
institutional practices, overcoming the separation 
between theory and practice. In other words, the 
only possibility of practice during the course cannot 
be placed in the mandatory supervised internship. It 
is necessary that, from the beginning of the training, 
there is a correlation between theory and practice 
in the different stages of maturity of the student, in 
addition to his gradual approximation with the reality 
in which he will act14. It is expected that academic 
disciplines will enable students to develop skills 
and abilities, such as the construction of meaning in 
their own vocabulary, the use of analysis resources 
that involve the kinetic-functional diagnosis, basic 
knowledge of the processes related to physical 
therapy intervention, the technological resources 
employed, as well as the interpersonal relationships 
with the multi-professional team. Such skills and 
abilities will allow the student to better understand 
what happens to patients, whether they are in 
companies or health institutions. 
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The DCN9, when addressing issues related 
to permanent education, advise that health 
professionals should be able to learn continuously, 
both in their training and in their practice. Thus, they 
must continually learn and have responsibility and 
commitment to their education and the training of 
future generations of professionals, providing the 
conditions for mutual benefit, including stimulating 
and developing academic and professional mobility, 
training and cooperation by through national and 
international networks. 

Number of students per supervisor 

Despite what is in Resolutions of COFFITO 43111, 13913, 
15314 and the recommendations of ABENFISIO8, which 
recommend three to six students per supervisor, 
depending on the place where the internship 
occurs, Law 11.788/081 suggests the possibility of 
up to 10 interns per teacher simultaneously. These 
discrepancies have practical implications related to 
the costs of teaching and others, of a didactic nature, 
with many repercussions in the teaching-learning 
process. 

The accomplishment of hospital internships is, in 
general, reported as generating anxiety, fear, or fear 
by the students who are finishing their graduation. 
Besides the anxiety generated by the unknown, 
there may be a negative influence on the emotional 
competence of Physiotherapy students, because of 
poor clinical supervision, the conflict between student 
and supervisor, or, also, due to failure in the clinical 
stage17. According to Gribble et al.17, when students 
in emotionally vulnerable situations find themselves 
in new and challenging environments, where they 
are expected to promote, under pressure, assistance 
to patients, in addition to adequate contact with the 
health team, the level of stress is elevated. On the 
other hand, a supervisor who needs to accompany 
numerous students may also feel more stressed, 
reacting to many simultaneous stimuli, not only offer 
less attention but also show impatience, generating 
conflicts with their students. Such behaviors, for 
some students, can lead to a significant reduction 
in assertiveness, problem-solving capacity, impulse 
control, self-actualization, and stress tolerance. 

Therefore, it is recommended that the supervisors 
are sensitive to perceive the students' emotional 
difficulties so they can identify and monitor the most 
susceptible in a welcoming way; for this, one should 
consider the possibility of having classes with a 
smaller number of students. 

Another factor that can emotionally affect students in 
the phase of mandatory curricular internships is the 
possible lack of unity in the way they are evaluated 
by different supervisors and, the larger the internship 
groups, the more easily these events can occur. The 
definition of which areas of competence students 
should reach may also not be clearly defined or 
understood by supervisors. Domingues et al.6 pointed 
out that the fact that different teachers evaluate the 
same student, with very different criteria, can generate 
negative consequences, both for the teacher and the 
student. For many supervisors, it is easier to assess 
technical skills than emotional ones. However, it is not 
clear or unified the criterion on how much a student 
must know to pass. Often, in the evaluation forms, 
only one or two points address non-technical aspects, 
such as professional ethics, frequency, or how to 
approach the patient18. Besides the lack of unity in 
the assessments carried out by the supervisors, also 
the expectations they place on students can influence 
the assessment. Students with higher prior skills may 
be charged more than students considered having a 
weak background. In the study by Larin et al.17, the 
students reported how three aspects affected their 
self-development: the behavior of other students, 
how feedback was given by the supervisor, and the 
clinical response of their patients. They also showed 
that they gained more confidence as the internship 
progressed, but that poorly directed feedback from 
the supervisor had a major direct negative impact on 
their self-confidence. 

Clinical internships can be of fundamental 
importance, as they can provide opportunities for 
continued interprofessional learning and in a manner 
appropriate to the clinical environment. Active 
listening, negotiation, and discussion in formal spaces 
were seen as positive by the students interviewed 
by Robson & Kitchen13. Likewise, according to these 
authors, students may think that the result is positive 
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when the collaboration of the supervisor is regular, 
planned, and formal, which is characteristic of 
hospital environments. It must be considered, in turn, 
that the supervisor's collaboration is also influenced 
by the number of students under his command.

In less formal environments, such as community 
internships, in which the number of students per 
supervisor should be three to one, usually, in practice, 
this number is increased by the lack of supervision. 
Hilton and Morris18 reported that the students, 
accompanied only by a specific professional and 
without the multidisciplinary view characteristic of 
the teams found in hospital environments, reported 
missing the interdisciplinary discussions and the 
different points of view of the professionals involved 
in the team. In an intensive care environment, 
insufficient contact between team members is also 
characterized as a barrier, since the supervisor must 
mediate new, often critical situations in which the 
student needs to be proactive19.
 
Supervisor's identity
 
According to Resolution 559/201710 and Resolution 
No. 431 of COFFITO11, they can act as supervisors 
of professional curricular internships that are 
physiotherapists duly hired by HEIs, while, by 
Law 11.7881, professionals appointed by granting 
institutions to exercise such practices may be 
supervisors. The different conceptions of the 
aforementioned documents allow many HEIs to 
use these expedients to avoid hiring internship 
supervisors, allowing the service professionals to act 
as supervisors. Such practice becomes incoherent if 
a teaching work plan is required for the internship, 
which constitutes a didactic-pedagogical document, 
in addition to asking questions about the degree of 
the supervisor's commitment to the formation of the 
future professional20.

Student training is one priority of the HEI and when 
the physical therapist supervisor is an employee of 
the institution, he is expected to know the PPC of 
the course in which he is inserted, participate in the 
course meetings and collaborate with the students' 
feedbacks in collegiate meetings and of teachers. In 
contrast, service supervisors may not be affiliated 
with HEI, with student education and, mainly, with 
social changes and the student's professional profile, 
diverging from the recommendations of ABENFISIO 
and Resolution 431. 

So, the big question is the identity of the internship 
supervisor. Most times, he is a professional unrelated 
to academic discussions and with remuneration below, 
and distinct from that of the faculty. The hours paid by 
the HEIs are for the individual to be within the practice 
locations, not offering any type of remuneration for 
their qualification and approximation of academic 
processes. When the internship supervisor is in the 
category of teacher, the earnings are high, which 
allows him to contribute to the HEI, since he is paid to 
work in academic training. So, here is a reflection on 
whom to hire. The required skills need to be clearly 
defined in the evaluation processes and the selection 
boards of supervisors, and made explicit at the time 
of hiring, respecting important characteristics of 
these professionals. In this way, this will facilitate 
your commitment to quality higher education. 

Regarding these aspects related to the characteristics 
of the supervisor, the recommendations of ABENFISIO8 
are clear and establish that the internship supervisor 
must be a physiotherapist, have a job at the HEI, as 
a teacher, and have his career plan. He must also 
be regularly enrolled in the Regional Physiotherapy 
Council (CREFITO) of his constituency, being present 
throughout the internship period and allocating part 
of the workload to research and scientific production, 
in addition to being subordinate to a coordinator 
internship, hired by the respective HEI. 

With changes in the world of work, new configurations 
can now be detected more easily, which does not 
necessarily mean achieving advances in the teaching-
learning process. In Australia, for example, even 
though the physiotherapist has a well-established role 
in occupational health and academic training is valued 
as important in preparing for it, many supervisors 
of supervised internships in companies are not 
physical therapists21. Boucaut21, in a qualitative study 
conducted with internship supervisors, reported 
that HEI coordinators who want vacancies for 
supervised Physiotherapy internships in industries 
will face difficulties in hiring physiotherapists. In 
this study, of the nine interviewees, only two were 
physical therapists. As a result, three themes were 
emphasized after the analysis of the data, the mutual 
benefit, both by students and to the places of practice 
by gaining experience in real situations, the transfer, 
and acquisition of resources, knowledge, and skills 
provided by the students, and finally, that the 
investment of time in training was compensated by 
saving time for the host organization. 
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Supervisor's presence in mandatory supervised 
practice

In art. 1 of Resolution 43110, it appears that the 
mandatory curricular internship must have direct 
supervision by a physiotherapist in the course, duly 
hired by the IES, with specific hours for this activity, 
duly registered in the COFFITO / CREFITOS System. 
This article places the supervisor at the location of 
the curricular internship as essential. Gaiad and 
Sant'Anna20 also reiterated that the supervisor's 
presence is necessary for the student's learning 
process and decision making. It is worth mentioning 
that face-to-face supervision can also mean protection 
for students and patients15. 

Gaida et al.15 emphasized that the challenge is to 
balance academic supervision daily to provide 
progressive student autonomy, since preceptors 
are training future professionals. In this sense, the 
proximity of the supervisor implies greater or lesser 
preparation of the student to experience adverse 
clinical situations. Being more attentive to the services 
provided can enable prompt interference to reduce 
incidents or iatrogenic procedures for both the student 
and the client in the services scenarios of teaching 
practices. In short, the proximity of the supervisor 
may be related to the lower occurrence of incidents. 
In the investigation conducted by Gaida et al.15, about 
50% of incidents in clinical stages, which resulted in 
injuries, occurred when the supervisor was absent, 
while approximately 20% occurred when they were 
present. Although the difference estimated by these 
authors was not statistically significant, it is known 
that the supervisor, being closer, can correct and 
conduct specific situations necessary for the trainee's 
growth, especially in more serious situations requiring 
faster resolution, as in cases of ICU care and hospital 
emergencies. Therefore, it is necessary to identify 
the most vulnerable and insecure students and offer 
closer and more careful supervision until they develop 
a good capacity to carry out more accurate diagnoses 
and more effective therapeutic planning. 

New health challenges, markedly linked to market 
norms and training funding, are putting direct 
supervision in the background and the supervisor 
to guide the distance or even senior students 
supervising the youngest in training. Other forms of 
substituting supervised practice have been reported 

in Australia by Gustafsson et al.22 with simulations of 
the proper environment, educational sessions, and 
access to the library. A possible justification for such 
conduct would be that mandatory practices could 
render the course without financial sustainability. 
Objectively, organizations/companies that accept 
to host internships have their own interests. If they 
do not achieve these interests, there is no reason 
to maintain them. The company's understanding, 
which justifies the incorporation of students into 
the work environment, is that they communicate 
well, demonstrate good research and observation 
skills, act professionally and ethically, respecting the 
confidentiality of patient data, and being able to work 
independently and as part of the team. These are 
the business skills for closing partnerships, turning 
companies into centers for organizing university 
curriculum activities. 

It is also observed that the HEIs have been changing 
their PPC, in an attempt to adapt the training of future 
health professionals to the reality that currently 
presents itself. There is a need to have a university 
more committed to new ways of thinking and to form 
its future elites23. For these authors, overcoming the 
challenge posed, whatever the university's social 
function in the training of future professionals is, on the 
one hand, to make them competent and committed 
to reality and on the other, to recognize communities 
as learning spaces to be they transformed23. It 
is worth noting, therefore, that HEIs must make 
constant efforts to be sure of the professional profile 
of future graduates of Physiotherapy courses, if 
this was established in line with the philosophical, 
pedagogical, and epidemiological premises of the 
different internship fields, and if the practices training 
professionals are contextualized to the location in 
which the HEI is inserted2. In this sense, Pedra et 
al.28emphasized that the physiotherapist's training 
must be aligned with the principles and guidelines of 
the SUS made possible through activities that promote 
the integration of teaching and service and practical 
experiences at the three levels of health care. 

Time interval between specific disciplines and 
supervised internships 

In the research documents and reports consulted, 
the curricular matrices of the Physiotherapy Courses 
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pointed out that the internships are scheduled 
to be offered at the end of the training. There is a 
predominance of basic disciplines at the beginning 
and specific disciplines of specialties in the course 
of training, which often raises, by the students, the 
search for experiences in non-mandatory curricular 
internships, with the claim that there is a great 
distance between theory and practice24. This time 
interval can be observed in two ways. The first would 
be the one that students refer to most, which is the 
need for early internships; the other refers to the 
conceptual definition that admits the mandated 
supervised internship linked to the student's 
maturity, which justifies their inclusion at the end 
of the training. According to the recommendations 
of ABENFISIO8, the internship should occur after 
the student experiences practices and theoretical 
foundations capable of gradually qualifying him to 
the professional practice since the practice of the 
supervised internship integrates the final training 
trajectory. No more recent national data were 
found, but in 2017, Teixeira and Oliveira4 reported 
that in Santa Catarina only 10% of courses started 
internships in the fourth semester, but the majority 
(70%) in the sixth or seventh, and 10% at the end of 
the course. 

Despite the countless discussions about supervised 
internships, the available scientific evidence suggests 
discontent among students2,20,25. In a study carried 
out by Viana et al.25 the main complaints of students 
were related to the concentration of practical 
activities in the final period of the course, which 
motivated the search for non-mandatory internships 
during the training with the justification that this 
practice would provide a better qualification for the 
market and greater preparation for the mandatory 
internship phase. Additional data from this research 
also shows that 90.2% of the students sought non-
mandatory curricular activities motivated by the need 
to gain experience, 6.6% due to remuneration, 1.6% 
due to curiosity, and 1.6% due to the influence of 
family and friends25. The feasibility of earlier practical 
opportunities, resulting from partnerships that 
promote teaching-service-community integration, 
can allow the Physiotherapy student to be trained 
to, in the future, expand their intervention capacity, 
experiencing under multidisciplinary supervision, 
health promotion actions, disease prevention, 

rehabilitation, and recovery of health status, 
concerning patient rights29. Purely theoretical 
activities on collective health do not provide learning, 
as Seriano et al.5 pointed out when reporting that, 
according to the students' perception, knowledge 
about SUS was only possible at the end of graduation 
with supervised internships. However, it warns of the 
need for an inspection by CREFITO and the Ministry of 
Education (MEC), and questioning the responsibility 
of companies or clinics that offer mandatory or non-
mandatory internships, since irregularities, from the 
legal point of view, can be observed. 

Silva & Da Ros2, in the study whose aim was to analyze 
the academic training of the physiotherapists about 
the Family Health Program (PSF) from the perspective 
of the actors involved in this training, reported 
dissatisfaction of the students who were taking the 
mandatory supervised internship in the last year of 
the course in public health. According to the students, 
they had contact with the discipline related to this 
area only in the initial phase of the course with only 
a theoretical approach and, therefore, there was a 
large gap between theory and practice, generating 
insecurity and ignorance revealed only with the 
beginning of activities of that stage. 

The training model in which the practice of the 
supervised internship happens only at the end of 
graduation, strengthens the disciplinary, fragmented, 
and technical training, with consequent non-
commitment to the SUS and the needs of the 
population. For these authors, the university must 
contribute not only through professional training but 
also in the composition of scenarios and situations 
that promote interdisciplinary, multi-professional 
work, the appropriation of the health system in 
force in the country, and the interaction between the 
university and the society2. 

The practice of internships, when well directed, 
contributes to the construction of a professional 
profile focused not only on rehabilitation. It allows 
students to experience the process of integrality in 
health care and the direction of activities, considering 
the patient and his peculiarities, performing activities 
aimed at a globalized view of the subject, even if 
these stages are hospital. As an example of the 
aspects mentioned, in another study, students 
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from the last period of the Physiotherapy course 
performed activities, such as education and health 
promotion, discussion of clinical cases, care and 
evaluation of patients in the wards of a hospital that 
serves the Unified Health System. (SUS), and involved 
patients, their companions, and the health team of 
the hospital24. Experiences of this type can expand 
the intervention capacity of professionals, in the 
sense of extending the integrality of care27. However, 
at the beginning of the course, other actions can 
be taken in terms of primary prevention, which can 
make it possible to close the gap between theory and 
practice. 

Introducing practical experiences in the initial 
disciplines of the course, whether through computer 
resources, discussion of clinical cases, anatomical 
models that represent patients in more or less complex 
clinical situations, and through the reading of slides 
and analysis scientific articles, from the beginning of 
the course, can motivate students and make them 
more active in their training. Such procedures can 
better prepare them for entry into supervised and 
mandatory internships and avoid early insertion in 
institutions not committed to professional training. 

The important thing is that the internships can 
contribute significantly, making changes in the 
students, patients, teams, and family's reality. Teh 
student, when inserted in the mandatory supervised 
internship, presents himself as a subject with a larger 
and more mature theoretical framework and can 
offer an important contribution to society. It is worth 
mentioning that part of the mandatory supervised 
internships takes place in school clinics that, even if 
not linked to SUS, serve poor populations with profiles 
similar to those found in low and medium-complexity 
units. As these clinics adhere to an academic 
calendar, in some periods of the year, the practice 
can be discontinued and the patient's treatment is 
interrupted whenever the academic vacation occurs. 
It should be noted that these interruptions in care 
compromise the subjects undergoing treatment, the 
students' learning, as well as the ongoing research. 

Final considerations 

The results allow us to conclude that there are 
discrepancies and convergences between research 
reports and official documents that govern the 
mandatory internships in Physiotherapy. The main 
disagreements occur concerning the number 
of students per internship supervisor in the 
undergraduate course in Physiotherapy, the identity 
of the supervisor and their presence or absence 
during practical activities, the time interval between 
the theory and the mandatory curricular internship, 
and regarding the students per supervised practice 
shift. The recognition that the internship, as a 
mandatory and didactic-pedagogical, curricular 
practice, is when the student should be encouraged 
to develop autonomy and professional responsibility, 
interaction with the multi-professional team, and skill 
in handling patients are the converging points. These 
questions impose a reflection on the current training 
in Physiotherapy and the national and international 
tendencies to make the rules more flexible and to 
approach market issues. In other countries, the 
presence of non-physical therapist supervisors and 
remote supervision can already be evidenced. Such 
practices may be adopted in the national territory, 
if there is not a wide political discussion and a 
strong position in defense of class interests, such 
as bodies such as COFFITO, ABENFISIO, and others. 
The health framework of the Covid-19 pandemic 
may provide new insights into how mandatory 
supervised internships can occur from then on, but 
the need for them to be governed by unified national 
regulatory frameworks and focused on meeting SUS 
principles. New studies may walk in this perspective 
to strengthen the profession and get to know more 
closely the parameters used in Physiotherapy 
Courses throughout the national territory. Discussing 
internship activities in a more informed way, besides 
how it is done and why comparing the micro and 
macro-regions of a continental country can contribute 
to minimizing the asymmetries between the regions 
considering the socio-cultural aspects of each one. 
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